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Information for Families

This document is intended to provide families with ideas for how best to support 
children’s learning at home.  This is not an exhaustive list and is not intended to replace 
other learning opportunities and experiences.  

The information will give families an insight into some of the learning children are doing 
at school to support consistency at home.

Please let teacher’s know if you have any questions or if there are areas of home 
learning which you have found are particularly effective for your child.

As always, thanks for your support.
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Number facts to 20.

For children to be confident mathematicians it is essential that they are fluent and flexible with 
using number facts for numbers up to 20.  These facts (such as 7 + 8 = 15 or 15 – 7 = 8 or 15 – [  ] 
= 7) are fundamental to being able to solve calculations and apply knowledge in more abstract 
ways.  Without these facts many children struggle to develop fluency and rely on counting 
strategies which effect problem solving and ability to make links.

This table shows different strategies children should be confident in knowing so they can apply to 
more challenging equations with ease mentally. For example, when solving 66 + 5 they would 
pull upon their existing knowledge that 6+5= 11 and apply by solving 6 + 5 = 11  60 + 11 = 71. 

Similarly, we want children to be able to make 
links between associated number facts.

7 + 5 = 12
5 + 7 = 12
12 – 7 = 5
12 – 5 = 7

This allows children to be flexible in their 
calculation and problem solving and places 
more value on fluency than simply 
memorisation.

17 + 5 = 22
15 + 7 = 22
22 – 17 = 5
22 – 5 = 17 etc



Times Tables in Year 3 

For children to be confident with their times tables it is essential that they are fluent and flexible. 
They should be able to make links across their times tables and have an understanding of the fact 
families surrounding the times tables. 

By the time children reach Year 3, they should already know their 2, 3, 5 and 10 times tables. We 
focus on learning our 4, 6 and 8 times tables throughout the year. 

We discuss the links between each times table and how making these links supports children 
knowing new times tables by heart more efficiently. For example, knowing that 4 x 4 is the same 
as 8 x 2. Once children have learnt multiples of 4, they know half of the 8 times tables. 

Similarly, we want children to be able to make links between multiplication and division. Not 
only understanding that multiplication is commutative but also that you can start with the 
whole (the largest amount) and group to find the linked division facts.  

4 x 3 = 12
3 x 4 = 12
12 ÷ 3 = 4
12 ÷ 4 = 3

You can show this by using amounts to 
support this understanding at home. 





Resources for supporting your child

Times Tables:
1. NumberGym – times table builder.  Login is the first 4 letters of 

your child’s first and last names.
2. PiXL Times Table app - https://mathsapp.pixl.org.uk/PMA2.html

3. 100 seconds – Choose the times tables and record how many 
questions you answer correctly in 100 seconds. 
www.timestables.co.uk/100-seconds/

3. Multiplication Trainer – This website will allow you to choose 
which questions to focus on and the amount of time provided; 
adapting these will increase the challenge! 
www.mathsisfun.com/numbers/math-trainer-multiply.html

4. Times table speed test – This provides a set amount of time for 
the chosen times table focus. www.timestables.co.uk/speed-test/

Reading: 
1. iHub – online non-fiction reading resource   
https://ihub.firstnews.co.uk/

As well as these online resources, please continue to practise spellings 
throughout the week ready for our weekly spellings bees and encouraging 
children to read each night.  

https://mathsapp.pixl.org.uk/PMA2.html
http://www.timestables.co.uk/100-seconds/
http://www.mathsisfun.com/numbers/math-trainer-multiply.html
http://www.timestables.co.uk/speed-test/
https://ihub.firstnews.co.uk/


Capital letters do not join in cursive writing but all other letters within a word do. Letters join to the next letter from 
their lead out.

Words should be completely written without the need to lift the pencil and fully 
before going back to add dots on ‘ i ‘ or cross-bar on ‘ t ’.

Consistency of letter formation and letter size are two skills which children need to 
secure through practise.  Wherever possible encouraging children to write using 
cursive, and supporting them to do so will be greatly beneficial.

Less confidence learners might wish to focus on letter formation and ensuring letter 
size is consistent rather than joining all letters. 

It is common for children to confuse b and d in their writing.  Children who find this 
challenging are usually aware of it but supporting children to think about this when 
writing words with b or d and helping them to spot errors will help them with this 
area of writing.  We often ask children to get their bed out to help them.

Below are some materials for cursive handwriting which can be used 
by you and your children to support correct letter formation and 
letter joins.

Cursive letter formation for lower case.  All letters start from the line 
(lead in).

a b c d e f g h i j k l m n o p q r s t u 
v w x y z
abcdefghijklmnopqrstuvwxyz

Handwriting
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Year 3 Reading Expectations: 

Word Reading
• Apply knowledge of root words (e.g. usual), prefixes (e.g. un-) 

and suffixes (e.g. -ly)  in a word such as ‘unusually’ to read aloud 
and to understand the meaning of unfamiliar words.

• Read further high frequency and exception words (using 
knowledge of patterns in where certain groups of letters occur in 
the word)

• Attempt pronunciation of unfamiliar words drawing on prior 
knowledge of similar looking words as well as phonic knowledge. 

Reading Comprehension
• Draw inferences such as inferring characters' feelings, thoughts 

and motives from their actions.
• Use dictionaries to check the meaning of unfamiliar words.
• Identify and summarise the main ideas of a text.
• Identify how structure, and presentation contribute to the 

meaning of texts (including layout, use of typography such as 
bold or italics)

• Retrieve and record information from non-fiction.
• Discuss books, poems and other works that are read aloud and 

independently, taking turns and listening to others’ opinions.
• Explain and discuss understanding of books, poems and other 

material, both those read aloud and those read independently.
• Prepare poems to read aloud and to perform, showing 

understanding through intonation, tone, volume and action 
• Experience and discuss  a range of fiction, poetry, plays, non-

fiction and reference books or textbooks.
• Know that non-fiction books are structured in different ways and 

be able to use them effectively.
• Begin to understand that narrative books are structured in 

different ways, for example, quest stories and stories with 
dilemmas. Ask questions to improve understanding of a text.

• Predict what might happen from details  stated.








